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1. Purpose Statement 4 3 2 1 

1A. Purpose statement 
(objective) is visible and 
derived from the Ohio 
Learning Standards 

● The purpose statement is clearly 
visible for all students  

● The purpose statement is aligned to 
Ohio Learning Standard(s)  

● The purpose statement reflects a 
focused skill derived from the 
standard 

● Student friendly language is clear, 
visible, and connected to all 
academic vocabulary  

● The purpose statement is clearly 
visible for all students 

● The purpose statement is aligned to 
Ohio Learning Standard(s)  

● The purpose statement reflects 
multiple skills derived from the 
standard 

● Student friendly language is clear, 
visible, and connected to some 
academic vocabulary 

● The purpose statement is clearly 
visible for all students 

● The purpose statement is aligned to 
the Ohio Learning Standard(s)  

● The purpose statement reflects too 
many skills that are embedded in 
the standard 

● Student friendly language is not 
visible but is connected to 
academic vocabulary  

● The purpose statement is not 
clearly visible for all students 

● The purpose statement does not 
address any of the Ohio Learning 
Standards(s) 

● The purpose statement does not 
reflect any skills embedded in the 
standard 

● Student friendly language is not 
visible or connected to academic 
vocabulary  

1B. Purpose Statement 
(objective) aligns with the 
instructional activity in the 
lesson 

The purpose statement and 4/4  GRR 
components are tightly aligned  

The purpose statement and 3/4 GRR 
components are  aligned 

The purpose statement and 2/4 GRR 
components are aligned  

The purpose statement and 1/4 GRR 
components are aligned  

1C. Students are able to use 
active response techniques 
to articulate and explain 
what they are expected to 
learn, why it is important, 
and how they will know 
when they have learned it. 
(e.g., turn and talk, choral 
response, individual, etc.) 
 

3/3 observed  
❏ Time is provided at the end of the 

purpose setting period for students 
to talk with each other about what 
they will be doing in today’s lesson, 
why it is important, and how they 
are to learn it.  

❏ 100% of students questioned can 
articulate “what”, “why”, and “how” 

❏ Minimum of 4 students  

2/3 observed 
❏ Time is provided at the end of the 

purpose setting period for students 
to talk with each other about what 
they will be doing in today’s lesson, 
why it is important, and how they 
are to learn it.  

❏ 75% of students questioned can 
articulate “what”, “why”, and “how” 

❏ Minimum of 4 students 

1/3 observed 
❏ Time is provided at the end of the 

purpose setting period for students 
to talk with each other about what 
they will be doing in today’s lesson, 
why it is important, and how they 
are to learn it.  

❏ 50% of students questioned can 
articulate “what”, “why”, and “how” 

❏ Minimum of 4 students  

0/3 observed 
❏ Time is not provided at the end of 

the purpose setting period for 
students to talk with each other 
about what they will be doing in 
today’s lesson, why it is important, 
and how they are to learn it.  

❏ Less than 50% of students 
questioned can articulate “what”, 
“why”, and “how” 

❏ Minimum of 4 students  

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 



 

2. Focused Instruction 4 3 2 1 

2A. The teacher makes the 
thinking process visible. 

4/4 are observed 
❏ The teacher activates prior 

knowledge. 
❏ The teacher verbalizes a brief and 

targeted think aloud of a targeted 
skill or concept, unpacking expert 
thinking to show how to arrive at 
understanding. 

❏ The teacher uses "I" statements to 
help avoid telling or providing direct 
explanations  

❏ The teacher aligns thinking to an 
anchor chart. 

3/4 are observed 
❏ The teacher activates prior 

knowledge. 
❏ The teacher verbalizes a brief and 

targeted think aloud of a targeted 
skill or concept, unpacking expert 
thinking to show how to arrive at 
understanding. 

❏ The teacher uses "I" statements to 
help avoid telling or providing direct 
explanations  

❏ The teacher aligns thinking to an 
anchor chart. 

2/4 are observed 
❏ The teacher activates prior 

knowledge. 
❏ The teacher verbalizes a brief and 

targeted think aloud of a targeted 
skill or concept, unpacking expert 
thinking to show how to arrive at 
understanding. 

❏ The teacher uses "I" statements to 
help avoid telling or providing direct 
explanations  

❏ The teacher aligns thinking to an 
anchor chart. 

1/4 or less are observed 
❏ The teacher activates prior 

knowledge. 
❏ The teacher verbalizes a brief and 

targeted think aloud of a targeted 
skill or concept, unpacking expert 
thinking to show how to arrive at 
understanding. 

❏ The teacher uses "I" statements to 
help avoid telling or providing direct 
explanations  

❏ The teacher aligns thinking to an 
anchor chart. 

2B. The teacher uses an 
anchor chart and/or process 
chart that remains visible for 
the students. 

3/3 are observed 
❏ The anchor chart reflects the 

instructional focus 
❏ The anchor chart incorporates 

academic vocabulary 
❏ The anchor chart illustrates a 

concept and/or helps students 
remember the process of a skill or 
strategy. 

2/3 are observed 
❏ The anchor chart reflects the 

instructional focus 
❏ The anchor chart Incorporates 

academic vocabulary 
❏ The anchor chart illustrates a 

concept and/or helps students 
remember the process of a skill or 
strategy. 

1/3 are observed 
❏ The anchor chart reflects the 

instructional focus 
❏ The anchor chart Incorporates 

academic vocabulary 
❏ The anchor chart illustrates a 

concept and/or helps students 
remember the process of a skill or 
strategy. 

0/3 are observed 
❏ The anchor chart does not reflect 

the  instructional focus 
❏ The anchor chart does not 

Incorporate academic vocabulary 
❏ The anchor chart does not illustrate 

a concept and/or helps students 
remember the process of a skill or 
strategy. 

2C. The teacher models the 
process of the strategy being 
taught to create a product 
documenting the teacher’s 
thinking 

4/4 are observed 
❏ The model created by the teacher 

remains visible for students during 
the other GRR components. 

❏ The model has the teacher's 
thinking documented.  

❏ The model aligns to the instructional 
activity students will be engaged in. 

❏ Students follow along with and/or 
are creating the model with the 
teacher 

3/4 are observed  
❏ The model created by the teacher 

remains visible for students during 
the other GRR components. 

❏ The model has the teacher's 
thinking documented.  

❏ The model aligns to the 
instructional activity students will be 
engaged in. 

❏ Students follow along with and/or 
are creating the model with the 
teacher 

2/4 are observed 
❏ The model created by the teacher 

remains visible for students during 
the other GRR components. 

❏ The model has the teacher's 
thinking documented.  

❏ The model aligns to the 
instructional activity students will be 
engaged in. 

❏ Students follow along with and/or 
are creating the model with the 
teacher 

1/4 are observed 
❏ The model created by the teacher 

remains visible for students during 
the other GRR components. 

❏ The model has the teacher's 
thinking documented.  

❏ The model aligns to the 
instructional activity students will 
be engaged in. 

❏ Students follow along with and/or 
are creating the model with the 
teacher 

 
 
 
 
 

2D. The students are actively 
listening and engaged. 

100% of students are actively 
listening, facing the teacher, silent and 
engaged in the  think-aloud and model. 

75% of students are actively listening, 
facing the teacher, silent and engaged 
in the  think-aloud and model. 

50% of students are actively listening, 
facing the teacher, silent and engaged 
in the  think-aloud and model. 

Less than 50% of students are 
actively listening, facing the teacher, 
silent and engaged in the  think-aloud 



 

and model. 

2E. Only at the end of the 
model, students discuss 
what they noticed the 
teacher doing during the 
model and think aloud that 
serves as a transition into 
guided instruction. 

3/3 are observed 
❏ Only at the end of the model do 

students engage in conversation 
with each other to discuss what 
they noticed during the teacher 
model and think aloud. 

❏ The teacher provides time for a few 
students to report out on what they 
have seen. This is a quick process. 

❏ The teacher names the steps 
explaining the thinking process 
during focused instruction 

2/3 are observed 
❏ Only at the end of the model do 

students engage in conversation 
with each other to discuss what 
they noticed during the teacher 
model and think aloud. 

❏ The teacher provides time for a few 
students to report out on what they 
have seen. This is a quick process. 

❏ The teacher names the steps 
explaining the thinking process 
during focused instruction 

1/3 are observed 
❏ Only at the end of the model do 

students engage in conversation 
with each other to discuss what 
they noticed during the teacher 
model and think aloud. 

❏ The teacher provides time for a few 
students to report out on what they 
have seen. This is a quick process. 

❏ The teacher names the steps 
explaining the thinking process 
during focused instruction 

0/3 are observed 
❏ Only at the end of the model do 

students engage in conversation 
with each other to discuss what 
they noticed during the teacher 
model and think aloud. 

❏ The teacher provides time for a few 
students to report out on what they 
have seen. This is a quick process. 

❏ The teacher names the steps 
explaining the thinking process 
during focused instruction 

 
  



 
 

3. Whole Group 
Guided Instruction 

4 3 2 1 

3A. The teacher 
strategically uses 
questions, prompts, and 
cues to check for student 
understanding to 
determine if further 
instruction is needed as 
well as clear 
misconceptions 

4/4 are observed 
❏ The teacher strategically uses 

questions, prompts and cues to 
facilitate and assess student 
understanding and clear 
misconceptions 

❏ The teacher assesses  student 
understanding to inform further 
instruction and flexible student 
grouping 

❏ If the teacher notices that students 
are not understanding what to do, 
another model is completed. This 
model is tailored to the 
misunderstandings the students 
are having. 

❏ The activity is a direct match of 
what was modeled and what will 
be completed in collaborative 
learning 

3/4 are observed 
❏ The teacher strategically uses 

questions, prompts and cues to 
facilitate and assess student 
understanding and clear 
misconceptions 

❏ The teacher assesses  student 
understanding to inform further 
instruction and flexible student 
grouping 

❏ If the teacher notices that students 
are not understanding what to do, 
another model is completed. This 
model is tailored to the 
misunderstandings the students are 
having. 

❏ The activity is a direct match of 
what was modeled and what will be 
completed in collaborative learning 

2/4 are observed 
❏ The teacher strategically uses 

questions, prompts and cues to 
facilitate and assess student 
understanding and clear 
misconceptions 

❏ The teacher assesses  student 
understanding to inform further 
instruction and flexible student 
grouping 

❏ If the teacher notices that students 
are not understanding what to do, 
another model is completed. This 
model is tailored to the 
misunderstandings the students 
are having. 

❏ The activity is a direct match of 
what was modeled and what will 
be completed in collaborative 
learning 

1/4 or less are observed 
❏ The teacher strategically uses 

questions, prompts and cues to 
facilitate and assess student 
understanding and clear 
misconceptions 

❏ The teacher assesses  student 
understanding to inform further 
instruction and flexible student 
grouping 

❏ If the teacher notices that students 
are not understanding what to do, 
another model is completed. This 
model is tailored to the 
misunderstandings the students are 
having. 

❏ The activity is a direct match of 
what was modeled and what will be 
completed in collaborative learning 

3B. The teacher provides 
for active student 
engagement 

100% of students activate knowledge 
from the think aloud and  model and are 
prepared to answer questions by 
teacher cold calling to check for 
understanding  

75% of students activate knowledge 
from the think aloud and  model and are 
prepared to answer questions by 
teacher cold calling to check for 
understanding  
 

50% of students activate knowledge 
from the think aloud and  model and are 
prepared to answer questions by 
teacher cold calling to check for 
understanding  

25% of students activate knowledge 
from the think aloud and  model and are 
prepared to answer questions by 
teacher cold calling to check for 
understanding  

 
 
 
  



 
 

4. Collaborative 
Learning  4 3 2 1 

4A. The teacher creates a 
learning environment 
conducive to collaborative 
learning  

3/3 are observed 
❏ The physical learning environment 

is arranged to promote 
collaborative learning  

❏ The student conversations are 
respectful  

❏ Students are held accountable for 
their learning tasks 

2/3 are observed 
❏ The physical learning environment 

is arranged to promote 
collaborative learning  

❏ The student conversations are 
respectful  

❏ Students are held accountable for 
their learning tasks 

1/3 are observed 
❏ The physical learning environment 

is arranged to promote 
collaborative learning  

❏ The student conversations are 
respectful  

❏ Students are held accountable for 
their learning tasks 

0/3 are observed 
❏ The physical learning environment 

is arranged to promote 
collaborative learning  

❏ The student conversations are 
respectful 

❏ Students are held accountable for 
their learning tasks 

4B. The task created 
reflects students’ ability to 
work collaboratively on a 
complex task 

The teacher designs a complex task 
aligned to the purpose statement and is 
a direct match to the model and guided 
instruction tasks.  The activity requires 
the students to productively struggle 
together 

The teacher designs a task aligned to 
the purpose statement and is a direct 
match to the model and guided 
instruction tasks.  The activity requires 
students to productively struggle 
together 

The teacher designs a task aligned to 
the purpose statement and is a direct 
match to the model and guided 
instruction tasks.  The activity does not 
require students to productively 
struggle together 

The teacher does not design a task 
aligned to the purpose statement that is 
a direct match to the model and guided 
instruction tasks.  The activity does not 
require the students to productively 
struggle together 

4C. Collaborative learning 
and small group guided 
instruction with the teacher 
happen simultaneously  

4/4 are observed 
❏ The teacher creates flexible 

groups where students are working 
together to complete a complex 
task 

❏ The teacher pulls a small group of 
students to a designated spot in 
the room to work for 5-15 minutes 
per group, while other students are 
working collaboratively  

❏ The teacher uses questions, 
prompts and cues to gain 
meaningful data on student 
learning  

❏ The teacher collects and 
documents formative data on each 
individual student by checking in 
with all groups to inform future 
instructional decisions  

3/4 are observed 
❏ The teacher creates flexible groups 

where students are working 
together to complete a complex 
task  

❏ The teacher pulls a small group of 
students  to a designated spot in 
the room to work for 5-15 minutes 
per group, while other students are 
working collaboratively  

❏ The teacher uses questions, 
prompts and cues to gain 
meaningful data on student 
learning  

❏ The teacher collects  and 
documents formative data on each 
individual student by checking in 
with all groups to inform future 
instructional decisions  

2/4 are observed 
❏ The teacher creates flexible 

groups where students are working 
together to complete a complex 
task  

❏ The teacher pulls a small group of 
students  to a designated spot in 
the room to work for 5-15 minutes 
per group, while other students are 
working collaboratively  

❏ The teacher uses questions, 
prompts and cues to gain 
meaningful data on student 
learning  

❏ The teacher collects and 
documents  formative data on 
each individual student by 
checking in with all groups to 
inform future instructional 
decisions  

1/4 or less are observed 
❏ The teacher creates flexible groups 

where students are working 
together to complete a complex 
task  

❏ The teacher pulls a small group of 
students  to a designated spot in 
the room to work for 5-15 minutes 
per group, while other students are 
working collaboratively  

❏ The teacher uses questions, 
prompts and cues to gain 
meaningful data on student 
learning  

❏ The teacher collects and 
documents  formative data on each 
individual student by checking in 
with all groups to inform future 
instructional decisions  

 
 
 
 
  



 
 

5. Independent Learning  4 3 2 1 

5A. The teacher designs a task 
aligned to the purpose 
statement for students to work 
on independently  

3/3 are observed 
❏ The teacher designs a complex 

task for students to demonstrate 
their understanding and skills 
independently that are aligned to 
the purpose statement and is a 
match to the model, guided,  and 
collaborative learning activities. 

❏ The teacher provides re-teaching 
and/or additional modeling and 
guided instruction to students 
who need it based on data 
collected during collaborative 
learning.  

❏ Students work independently on 
their task with grade level text 

2/3 are observed 
❏ The teacher designs a complex 

task for students to demonstrate 
their understanding and skills 
independently that are aligned to 
the purpose statement and is a 
match to the model, guided,  and 
collaborative learning activities. 

❏ The teacher provides re-teaching 
and/or additional modeling and 
guided instruction to students who 
need it based on data collected 
during collaborative learning. 

❏ Students work independently on 
their task with grade level text 

1/3 are observed 
❏ The teacher designs a complex 

task for students to demonstrate 
their understanding and skills 
independently that are aligned to 
the purpose statement and is a 
match to the model, guided, and 
collaborative learning activities. 

❏ The teacher provides re-teaching 
and/or additional modeling and 
guided instruction to students 
who need it based on data 
collected during collaborative 
learning. 

❏ Students work independently on 
their task with grade level text 

0/3 are observed 
❏ The teacher designs a complex 

task for students to demonstrate 
their understanding and skills 
independently that are aligned to 
the purpose statement and is a 
match to the model, guided, and 
collaborative learning activities. 

❏ The teacher provides re-teaching 
and/or additional modeling  and 
guided instruction to students who 
need it based on data collected 
during collaborative learning. 

❏ Students work independently on 
their task with grade level text 

 
  



 
 

6. Leveled 
Independent Learning  4 3 2 1 

6A. The teacher creates a 
differentiated task for 
individual student learning 
aligned to the purpose 
statement  

3/3 are observed 
❏ The teacher creates a task 

differentiated for students based 
on their independent level. 

❏ The task is aligned to the purpose 
statement and is a direct match to 
the activity completed during the 
focused instruction, guided 
instruction, collaborative and 
independent learning but is at the 
student’s independent level. 

❏ The task is completed 
independently. 

2/3 are observed 
❏ The teacher creates a task 

differentiated for students based on 
their independent level. 

❏ The task is aligned to the purpose 
statement and is a direct match to 
the activity completed during the 
focused instruction, guided 
instruction, collaborative and 
independent learning but is at the 
student’s independent level. 

❏ The task is completed 
independently. 

1/3 are observed 
❏ The teacher creates a task 

differentiated for students based 
on their independent level. 

❏ The task is aligned to the purpose 
statement and is a direct match to 
the activity completed during the 
focused instruction, guided 
instruction, collaborative and 
independent learning but is at the 
student’s independent level. 

❏ The task is completed 
independently. 

0/3 are observed 
❏ The teacher creates a task 

differentiated for students based on 
their independent level. 

❏ The task is aligned to the purpose 
statement and is a direct match to 
the activity completed during the 
focused instruction, guided 
instruction, collaborative and 
independent learning but is at the 
student’s independent level. 

❏ The task is completed 
independently. 

6B. The teacher pulls a 
small group of students to 
work with providing 
additional supports and 
scaffolds while other 
students work 
independently  

3/3 are observed 
❏ The teacher pulls a small group of 

students based on ability level to a 
designated spot in the room to 
provide additional support. 

❏ The teacher prompts, questions 
and cues students when working 
with a small group. 

❏ Students not working with the 
teacher are working 
independently. 

2/3 are observed 
❏ The teacher pulls a small group of 

students based on ability level to a 
designated spot in the room to 
provide additional support. 

❏ The teacher prompts, questions 
and cues students when working 
with a small group. 

❏ Students not working with the 
teacher are working independently. 

1/3  are observed 
❏ The teacher pulls a small group of 

students based on ability level to a 
designated spot in the room to 
provide additional support. 

❏ The teacher prompts, questions 
and cues students when working 
with a small group. 

❏ Students not working with the 
teacher are working 
independently. 

0/3 are observed 
❏ The teacher pulls a small group of 

students based on ability level to a 
designated spot in the room to 
provide additional support. 

❏ The teacher prompts, questions 
and cues students when working 
with a small group. 

❏ Students not working with the 
teacher are working independently. 

 
  



 
 

7. Exit Slip 4 3 2 1 

7A. The exit slip is aligned to the 
Ohio Learning Standards and 
assesses the focus skill addressed 
in the purpose statement 

The exit slip evaluates a focused skill 
aligned to the Ohio Learning standards 
and is a direct measure of the purpose 
statement 

The exit slip evaluates a skill aligned 
to the Ohio Learning standards and 
and is a direct measure of the purpose 
statement 
 

The exit slip evaluates a skill aligned to 
the Ohio Learning standards but not to 
the purpose statement 

The exit slip does not evaluate a 
focused skill and is not aligned to the 
Ohio Learning standards and the 
purpose statement 

7B. The exit slip is a daily formative 
assessment that measures student 
mastery of the daily purpose 
statement 

3/3 are observed  
❏ The exit slip created consists of 

1-3 focused questions  
❏ The exit slip reflects an air-like 

task  
❏ The exit slip can be completed in 

3-5 minutes 

2/3 are observed 
❏ The exit slip created consists of 

1-3 focused questions  
❏ The exit slip reflects an air-like 

task  
❏ The exit slip can be completed in 

3-5 minutes 

1/3 are observed 
❏ The exit slip created consists of 

1-3 focused questions  
❏ The exit slip reflects an air-like 

task  
❏ The exit slip can be completed in 

3-5 minutes 

0/3 are observed 
❏ The exit slip created consists of 

1-3 focused questions  
❏ The exit slip reflects an air-like 

task  
❏ The exit slip can be completed in 

3-5 minutes 

 


